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Introduction 
King James Academy Royston is committed to developing the character and competence of every student, in line 
with our Character Values. We believe all students should receive an exceptional education.  
 
Aims of the Policy 
Our behaviour policy and plans are aimed at improving educational outcomes for all students by promoting and 
supporting their engagement with education. 
 
King James Academy Royston’s five key levers to securing positive student behaviour: 

1. School culture  
King James Academy Royston (KJAR) has collaboratively developed a detailed vision of what the culture 
should look like for our school, focusing on expectations and character values. (Please see Appendix 1) 
 

2. Detail and clarity  
Staff and students know how to achieve our culture and expectations, and 
know what it looks like in practice from behaviour on buses, to corridor and 
canteen conduct. This means demonstrating it, communicating it 
consistently, and ensuring that every aspect of school life feeds into and 
reinforces our culture at KJAR. All classrooms display the school’s Golden 
Rules and Non-Negotiables. 

 

3. Maintaining the culture  
KJAR will continually maintain, evaluate and develop our culture and 
expectations. This includes staff training, effective use of rewards and 
consequences, data analysis and monitoring, staff and student surveys and 
maintaining standards.  
 

4. Curriculum (Please see Curriculum Policy) 
The development of an appropriate curriculum is an important factor in 
promoting effective student behaviour.  
 

5. Student Code of Conduct 
The Code of Conduct sets out clear expectations of students. It is supported by the Rewards and 
Consequences system and has been developed inline with our character values. The Code of Conduct 
and the Rewards & Consequences ladders are made available to all staff, parents and students to 
promote excellent behaviour for learning. 
(Please see Appendix 2) 

 
Effective strategies are vital to securing great behaviour for learning: 
How we teach positive behaviour for learning 

● Celebration of positive behaviour underpins all aspects of school life  
● Teachers and leaders regularly observe or 'scan' the behaviour of the class, to intervene positively, at the 

point of learning  
● Teachers will focus on positive language with students and avoid negative language 
● De-escalation and diffusion is used first, in the vast majority of cases  
● Focusing on raising children’s self-esteem to fulfil potential  
● Effective partnerships with parents, carers and external agencies  
● Reflect constantly on the effectiveness of one’s own behaviour management practice and be open to 

advice from others  
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Differentiation 
Our behaviour policy will be the plan for the majority of children. In addition some children may require an 
additional plan to formalise strategies that differentiate from policy. 
 

● All staff should have a clear understanding that all children and young people have different starting points 
and that there is a difference between equality and equity, students will need different strategies on their 
journey of improvement.  

● Clear expectations explained for all students taking account of students’ age, their SEND and/or EAL  
● Staff work with each student as an individual; knowing their interests, aspirations, developmental and/or 

special need or disability. 
 
How we plan our lessons   

● Ensuring that the work set for students matches their stage of development, learning need/s and interests  
● Adjusting the pace of learning during lessons, based on student’s ability  
● Providing a challenging, stimulating and relevant curriculum  
● Providing a safe, supportive learning environments, physically and emotionally – this may include grouping 

of students, seating plans, specific resources to support/scaffold knowledge, understanding and skills 
development. 

 
Expectations and role modelling  

● Good behaviour needs to be explicitly taught and well modelled by staff  
● Consistent, calm and fair application of approach or strategy by all staff  
● Being enthusiastic, clear and consistent about expectations to create a positive classroom atmosphere  
● Staff provide consistent and effective role models underpinned by high quality interactions with students 

during lessons and at all other times of the day  
 

Positive phrasing, limited choice, disempowering behaviour, consequences 
All staff need to know how to promote pro social behaviour and manage difficult or dangerous behaviour, and to 
have an understanding of what behaviour might be communicating. All staff should focus on de-escalation and 
preventative strategies rather than focusing solely on reactive strategies. 
 
The following techniques should be employed to reduce the impact of anti social behaviour. More specifically: 
  

● using non-verbal cues  
● allowing adequate personal space  
● adopting a non-threatening body stance and body language (open, relaxed with hands down) 
● teachers will focus on positive language with students and avoid negative language  
● acknowledging the student's underlying or expressed emotion (e.g. anger/distress)  
● problem solving with the student to address the cause of escalation if safe to do so  
● absorb the behaviour and refocus 
● keeping verbal instructions clear, unambiguous, simple and minimal, using a calm tone of voice and clear, 

direct language or student's preferred method of communication (focusing on the behaviours you want 
them to display rather than the ones you don't)  

● distracting the student from the source of any anger or distress by discussing another topic they are 
interested in  providing limited choice to help the student feel they are still in control of their decisions  

● disempower the behaviour 
● going to an alternative space with the student that is less stimulating or removes access to the triggers  
● the use of any individual techniques on a child’s individual behaviour plan or SEND plan  
● using reflection tools to enable students to self-identify their own behaviour and to support them in the 

process of discovering ways of self-regulating that behaviour  
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Positive behaviour management  
It is important to focus on the positive: catch students being good, focus on those who are “doing the right thing”. 
 
Rewards for students 
Rewards for students are highly effective in 
promoting good behaviour. It is important 
they are applied consistently with all 
students, across all key stages.  
 
House Points are awarded for our 4 School 
Character Values and recorded on G4S by 
the member of staff awarding them.  
(Please see Appendix 3) 
 
KJAR  has regular year group assemblies, 
for all key stages, which celebrate student’s 
learning and achievements. Certificates are 
awarded inline with the school character 
values. The focus of the certificates can be 
for any subject or activity.  
 

Key Stage 2 
Each class will nominate two children who will receive an achievement certificate. These will be read out and then 
displayed for one week on the achievement wall. Each child receiving a certificate will have a star added to their 
brick with their name on it which will remain on display throughout the year. As the certificates are swapped, the 
Phase Leader will present each child with their certificate to take home at the beginning of the following week. In 
addition to this, House Assemblies take place at the end of each half term. 
 
Year 6 students have the opportunity to achieve the Truly Trusted award and badge which allows them additional 
privileges e.g first to go to lunch and eligibility for further roles such as house captain. 
 

Key Stage 3-5 
At Key Stage 3-5, we acknowledge that students have many different talents and skills. We seek to recognise 
these through our rewards systems and School House Colours (KS4) / Half-Colours (KS3) programme. School 
Colours recognise students in the areas of Sports, Performing Arts and Academic Subjects.  
 
Each student being awarded School Colours or Half-Colours will receive a certificate at the end of each half term in 
the House Assembly and an appropriately coloured badge to wear on their blazer. 

● Half colours (KS3) – will receive a badge in the colour of their house with the relevant area witten 

● Full colours (KS4/5) – will receive a gold badge with the relevant area written 

Consequences for students 
If a student chooses not to rectify their behaviour following the initial verbal warning or if they fail to comply with the 
Code of Conduct, the Consequences System will be used and recorded on the school database (G4S). Examples 
that must be recorded on G4S are listed in the Consequences Ladder in the appendix. (Please see Appendix 3) 
 

Physical intervention  
See DfE guidance: Use of reasonable force in schools (Please see Appendix 7) 
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Roles and responsibilities  
 
The Headteacher 
The Headteacher is responsible for reviewing and approving this behaviour policy. The Headteacher will ensure 
that the Academy environment encourages positive behaviour and that staff deal effectively with poor behaviour, 
and will monitor how staff implement this policy to ensure rewards and consequences are applied consistently  
 
Senior Leaders 

● The Senior Leadership Team (SLT) will lead on the implementation of the Behaviour for Learning Policy 
and give support in its implementation. 

● SLT will undertake quality control monitoring of departmental plans to ensure rigour and uniformity of 
sanctions and rewards. 

● SLT will manage C4 Leadership detentions.  
● The member of SLT that leads on Behaviour will analyse behaviour in conjunction with HOYs using G4S to 

identify patterns of behaviour within key focus groups.  
 
Heads of Department at KS3-5 

● Heads of Department will ensure that all teachers carry out their responsibilities with regard to the 
Behaviour Policy. They will monitor behaviour and the use of the Rewards & Consequences system and 
support colleagues where necessary. 

● During department meetings, discussions regarding Rewards and Consequences in relation to the 
development of teaching and learning will take place on a regular basis. 

● Schemes of work reflect the character values of respect, aspiration, challenge and resilience. 
 
All Staff  
Managing student behaviour is everyone’s responsibility. Staff are responsible for:  

● Being role models of positive behaviour. Reminding students of non-negotiables or ground rules regularly  
● Implementing the behaviour policy consistently  

 
Class Teachers at KS2 and Form Tutors at KS3-5  

● Monitor attendance, punctuality, behaviour for learning, consequences and rewards and take appropriate 
action if concerns arise. This includes contacting parents via letter, email or phone.  

● Receive information from the Head of Year, teachers, Attendance Officer and Heads of Department about 
the rewards and consequences issued to members of their form so they can implement early intervention 
strategies for support and/or praise. 

● Form tutors set and review appropriate targets in relation to behaviour and attendance regularly.  
● White Report – used by form tutors to monitor students on a lesson-by-lesson basis, signed by the teacher 

and parents. The form tutor will check the report weekly. The student should not be placed on a white 
report for more than 1 week without a progress review with the form tutor.  

 

Phase Leader of KS2 and Heads of Year at KS3-5 
● Monitor and manage Consequences. (Students receiving a Consequence the previous day are monitored 

and students that have received persistent C1s and C2 are identified)  
● Allocate C3 detentions and inform parents (via G4S).  
● Refer students who receive repeated C3 detentions to SLT. 
● Inform parents when students are issued with C4 detentions (via email or a phone call home)  
● Communicate with parents about the support put in place in order to build a relationship of trust with the 

aim of improving outcomes for students. 
● Ensure that form tutors and class teachers carry out their responsibility to monitor students in their 

form/class and provide support as required.  
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If further misdemeanours occur or there are on-going concerns, the Phase Leader/Head of Year may use any of 
the following strategies:  
 

● Letter home/phone call  
● Student is placed on report (White, Green or Red Report) 
● Green Report – serious concerns about student behaviour for learning, attendance, punctuality and/or 

behaviour in a number of subject areas. Monitored by Head of Year and parents daily. Parents will be 
advised of the nature of the report via letter and/or telephone. Copies of all correspondence should be 
placed on the student’s file.  

● A Pastoral Support Plan (PSP exemplar in appendix)  
● A further specified consequence  
● Parents invited to the school for discussion and target setting  
● Integrated practice meeting and monitoring for use when more than one agency is involved with a student, 

for example, through a Families First Assessment (FFA) and Early Help Module (EHM) 
● Internal and external support mechanisms are selected to meet individual student needs. 
● Heads of Year/Phase Leader work with the SLT to resolve issues relating from serious breaches of the 

Code of Conduct.  
● Major offences for example bullying, abuse of staff or drug related incidents may be directly referred to 

SLT. 
 
Heads of Year/Phase Leader will monitor the behaviour of students in a year group and will advise when students 
should be excluded from school trips. All students are allowed to apply to attend any school trip, but may be 
excluded due to evidence of the following:  
 

● Anyone excluded from school for more than two days in the current or previous academic year.  
● Poor behaviour record – to be agreed with the Head of Year and the trip coordinator.  
● Anyone at the Head Teacher’s discretion, in exceptional circumstances.  

 
Parents  
Parents should be informed about examples of good student behaviour and/or a positive or negative change in 
behaviour. Partnership between family and KJAR is vital for the promotion of an effective behaviour culture. 
Parents are expected to:  

● Support their child in adhering to the student code of conduct  
● Inform the school of any changes in circumstances that may affect their child’s behaviour  
● Discuss any behavioural concerns with the class teacher promptly  

 
Students  
Students should be fully aware of rewards and consequences for behaviour. They should be encouraged to take 
ownership of their own behaviour to enable them to become effective members of their community. Students 
should adhere to the student code of conduct. 
 
Student support  
KJAR recognises its legal duty under the Equality Act 2010 to prevent students with a protected characteristic from 
being at a disadvantage. Consequently, our approach to challenging behaviour may be differentiated to cater to 
the needs of the student.  

● KJAR’s special educational needs co-ordinators will evaluate a student who exhibits challenging behaviour 
to determine whether they have any underlying needs that are not currently being met.  

● Where necessary, support and advice will also be sought from specialist teachers, an educational 
psychologist, medical practitioners and/or others, to identify or support specific needs.  

● When acute needs are identified in a student, we will liaise with external agencies and plan support 
programmes for that child. We will work with parents to create the plan and review it on a regular basis.  

● We recognise that early referral to multi-agency support is vital in providing students with the support that 
they need.  
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APPENDIX - 1 
King James Academy Royston - Culture 
We believe that education is about transforming the lives of young people so that they become successful 
students, helping to deepen their understanding of character values and developing their aspirations. We also 
believe that it is about preparing students so that they gain the confidence and capacity to flourish in the British 
and global society of today and tomorrow.  

We recognise the important role, which parents have to play in the education of their children. The future success 
of this school is based on this positive partnership between parents and school, together everyone achieves more. 
A good reputation within the community is essential, it is our intention to strengthen the confidence invested in the 
school by a renewed focus on achievement, both in terms of academic achievement, progress and social 
development.  
 

Character Values at KJAR - Respect  -  Aspiration  -  Resilience  -  Challenge 
 
Through our school values of Challenge, Resilience, Aspiration and Respect we have created a culture that allows 
all students to flourish because mutual respect is encouraged alongside a strong desire to learn. The process 
begins with enabling every student to recognise and realise their potential and capacity to achieve, and 
encouraging every student to aspire. The staff, working alongside the students, are actively engaged in learning as 
they continually improve and develop their expertise and professionalism. A climate of high expectation is actively 
promoted. Students of all abilities are provided with appropriate work which challenges and extends them.  
 
 
APPENDIX - 2 

Code of Conduct 

King James Academy Royston expects all students to: 

● Attend school every day and be on time for registration and lessons 
● Behave and speak respectfully to everyone 
● Treat both teachers/staff and students with kindness and respect, the common link is a respect for learning 

and for education 
● Accept the authority of teachers and staff and follow instructions promptly and willingly. 
● Wear full school uniform correctly at all times 
● Walk about the school carefully and quietly, never running, barging or shouting. Instead, being ready to 

help by opening doors, standing back to let people pass, helping to carry things and keeping to the left in 
crowded areas 

● Respect all property by keeping it free from damage 
● Making the school a welcoming place of which we can all be proud by keeping the school tidy, putting litter 

into bins and taking great care of displays, especially of other students’ work. 
● Arrive at lessons on time and with the required books and equipment 
● Settle quickly for the start of a lesson and listen to the teacher in silence, following instructions 

appropriately.  
● Set your sights high for your future both within and outside the classroom, push the boundaries’ of your 

achievements 
● Work quietly, safely, in co-operation with each other and aspire to work to the best of your ability 
● Be prepared to make mistakes 
● Complete all class work and homework on time, bringing your learning planner to every lesson 

 
 

7 



 

APPENDIX - 3 
The Consequences and Rewards Ladder  
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APPENDIX - 4 FIXED TERM EXCLUSION 
Linked to the DfE Mental Health and Behaviour in Schools document: 
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/755135/Mental_
health_and_behaviour_in_schools__.pdf 
 
Our behaviour policy will be the plan for the majority of children. In addition some children may require an 
additional plan to formalise strategies that differentiate from policy. 
 

● All staff should have a clear understanding that all children and young people have different starting points 
and that there is a difference between equality and equity, students will need different strategies on their 
journey of improvement.  

● Clear expectations explained for all students taking account of students’ age, mental health problems, their 
SEND and/or EAL  

● Staff work with each student as an individual; knowing their interests, aspirations, developmental and/or 
special need or disability. 

 
Students may be given fixed term exclusion for serious breaches of behaviour. Examples of reasons for exclusions 
are given on the Consequences Ladder in appendix 2, although this is a non exhaustive list.  

● A fixed term exclusion can be given for up to 45 days in one academic year.  
● When establishing the facts in relation to an exclusion decision the Head Teacher will apply the civil 

standard of proof, i.e. ‘on the balance of probabilities’ it is more likely than not that a fact is true, rather 
than the criminal standard of ‘beyond reasonable doubt’, which requires proof.  

● Work MUST be set for the period of exclusion.  
● Parents or Carers must be informed on the day that the exclusion is imposed. In the event that they cannot 

be contacted by telephone or other electronic means, a letter will be sent home with the student and 
posted.  

● A letter outlining the reasons for the exclusion will be sent to the parents and must comply with the 
guidance articulated in “Exclusion from maintained schools, Academies and student referral units in 
England. A guide for those with legal responsibilities in relation to exclusion” (DFE 2015)  

● Parents are requested to attend an interview on the student’s return from fixed term exclusion with the 
Head of Year and/or SLT. A summary of the discussion will be relayed to the form tutor.  
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● Where an exclusion exceeds 5 days, or exclusions exceed 5 days in one term combined, alternative 
provision must be arranged for the 6th day onwards  

● A student returning from exclusion is likely to receive enhanced monitoring. This could include a Pastoral 
Support Programme (PSP) a report card and/or a behaviour contract or any other monitoring strategy at 
the discretion of the Head Teacher. 

 

INVESTIGATION OF SERIOUS INCIDENTS 
The following guidelines are closely adhered to:  

● Isolate individual(s) using Head of Year, Pastoral Support or SLT.  
● Incidents such as fighting, bullying, theft, smoking, racism and vandalism are investigated and dealt with 

by the Head of Year. 
● Where possible a second member of staff should be present.  
● Any comments/questions should be focused on what has been reported  
● The outcome must not be pre-judged.  
● A written statement is completed by the student as soon as possible after the incident has occurred, or 

where assistance is needed, a member of staff may write the statement. This should then be read back to 
the student and written confirmation of the accuracy of the content obtained before it is signed and dated 
by the student.  

● If the incident is C4 or above staff members should detail clearly the incident on G4S.  
● Where necessary, a written report may be required from a member of staff. Incidents of racism must be 

logged in the racist incidents log held in the Designated Safeguarding Leader’s Office.  
● Searches must only being undertaken by a Head of Year with a member of SLT present (always with a 

second person present). This can be done without prior parental consent. Students must give consent for 
bags and blazers to be searched. They may be asked to empty other pockets and clothing. Consent may 
be refused but this may lead to the inability to rule out a transgression.  

● For very serious incidents such as drug use, large-scale theft, possessing of offensive weapons or assault 
a second person is present from the start of the investigation, whose role could be to scribe comments 
and/or ask additional questions. Drug related incidents are reported directly to SLT. 

● Serious accusations against members of staff should be reported immediately to the Headteacher.  
● Any Child Protection issues should be reported to the Designated Safeguarding Lead. 
● Parents should be contacted, as appropriate.  
● It is priority to conclude questioning and have written reports on the day of the incident prior to the 

student(s) being sent home.  
● By the end of the following day, the final outcome and action is agreed and carried out. However, if 

additional information and evidence is required, then interim measures may be set in place e.g. Internal 
exclusion or fixed period of exclusion, while further investigation occurs. 

 
SERIOUS INCIDENTS - PERMANENT EXCLUSION  
The Consequences Ladder in the appendix outlines the non-exhaustive list of misdemeanours, for which the Head 
Teacher could merit permanent exclusion, though each case will be reviewed on an individual basis:  

● Racial harassment  
● Sexual harassment  
● Persistent bullying and intimidation  
● Possession of illegal substances  
● Selling illegal substances  
● Possession of articles which could be used as offensive weapons  
● Theft by student of school property  
● Malicious damage to school property  
● Conduct which brings the good name of the school into disrepute when travelling to and from school in 

uniform, or whilst representing the school in sporting events or as a member of a school party  
● Persistent misbehaviour which over a period of time is disruptive to good order in the school and has a 

detrimental effect on the learning of other students  
● Violent behaviour towards any member of the school  
● Other very serious issues  
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APPENDIX - 5 Orange Card System 
The Orange Card System is to be used for those occasions when all other strategies have been used and failed to                     
improve the behaviour of a student during a lesson. It is particularly appropriate to use the Orange Card when the                    
safety or learning of students is at risk. Once an Orange Card/email has been sent to the school office the                    
following procedures will apply: 
 

Action Record Responsibility 
The office will contact the member of staff on ‘Orange Card 
Duty’, via walkie talkie.  
 
Staff on duty should collect a walkie-talkie at the start of the 
lesson and return this at the end.  
 
Staff on duty will also need to collect the orange card duty 
folder which will include a timetable of groups that teaching 
staff have identified  would benefit from a drop in. 
 

 Front Office 
 
Member of Orange 
Card Duty Team 

The member of staff on the duty rota will go to the            
classroom and remove the student, taking any work to be          
completed. 
 

 Member of Orange 
Card Duty Team 

The member of staff on duty should take the student to           
supervision/front office. The student will not return to the         
lesson from which he/she has been removed.  
 
The student should continue with the work provided from         
the lesson.  
 

 Member of Orange 
Card Duty Team 

If appropriate the student should then attend the next         
lesson.  
 
If the student is not ready to go back into lessons then the             
HoY should be informed. Work from the next lesson should          
be collected from the member of staff on duty. 
 

 Member of Orange 
Card Duty Team 

The teacher should record this on Go 4 Schools. It is           
recommended that the student be placed in a C3 detention          
after school the following day. 
 

G4S Subject Teacher from 
whose class student 
was removed 

The subject Teacher should communicate with the       
parents/carer of the student to inform them of what has          
happened. 
 
The subject teacher should communicate accurately the       
nature of the offence and the consequence – normally a C3           
detention after school the following day. 
 

G4S Subject teacher must 
confirm nature of 
offence on G4S 

The teacher from whose lesson the student was removed is          
responsible for setting the detention work and making sure         
this is taken to the detention room.  
 
The HoY will allocate the student to the next appropriate C3           
detention available.  
 

G4S Subject Teacher 
HoY 

In order to reinforce the collaborative approach we are         
taking to the Orange Card, it is best if the teacher from            
whose lesson the student was removed is present at the          
start of the detention period. 
 

 Subject Teacher 
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APPENDIX - 6 Behaviour Logs/Student Reports 
A three-tier ‘traffic light’ system operates at KJAR in order to monitor the progress of students who are causing 
concern, as identified by the Form Tutor, Head of Year, H ead of Department, or SLT.  
 

● White Report – used by form tutors to monitor students on a lesson-by-lesson basis, signed by the 
teacher and parents. The form tutor will check the report weekly. The student should not be placed on a 
white report for more than 1 week without a progress review with the form tutor.  

● Green Report – serious concerns about student behaviour for learning, attendance, punctuality and/or 
behaviour in a number of subject areas. Monitored by Head of Year and parents daily. Parents will be 
advised of the nature of the report via letter and/or telephone. Copies of all correspondence should be 
placed on the student’s file.  

● Red Report – very serious concerns about general attitude, in response to a serious behaviour issue, 
following a fixed period of exclusion and/or behaviour concerns in a number of areas. Parents are advised 
and the report monitored daily by a member of SLT and parents. Failure to achieve a positive report could 
result in immediate detention after school, a senior leadership detention, internal exclusion, or a fixed 
period of exclusion. Copies of the report should be placed on the student’s file. 

 
Appendix - 7 List of banned items 
Please note the school reserves the right to update this list due to societal trends. Parents and students will be 
notified of updates via the school website. 
 

Weapons - Laser pens - Legal and illegal drugs - Pornographic material - Cigarettes or e-cigarettes, tobacco or 
any other smoking paraphernalia - Alcohol - Fireworks 

 
Appendix - 8 Physical intervention  
See DfE guidance: Use of reasonable force in schools  
https://www.gov.uk/government/publications/use-of-reasonable-force-in-schools 
 
Any physical intervention should only be used as a LAST RESORT.  Students should be made verbally 
aware if you are intending to do so, although, some instances may require immediate physical intervention 
to reduce risk of harm or injury to themselves or others.  
 
In some circumstances, staff may use reasonable force to intervene with a student to prevent them:  

● Causing significant disorder that disrupts learning 
● Hurting themselves or others  
● Damaging property that leads to the injury of others 

 
Incidents of physical intervention must:  

● Always be used as a last resort  
● Be applied using the minimum amount of force and for the minimum amount of time possible  
● Be used in a way that maintains the safety and dignity of all concerned  
● Never be used as a form of punishment  
● Be recorded and reported to parents  

 
Recording of physical intervention: 
The following should be included in a record of intervention. This can be completed using G4S:  

● What triggered the behaviour 
● What diffusing techniques were used prior to physical intervention 
● Why the physical intervention was deemed necessary  
● Place where the incident happened 
● Time and date parents were informed  
● Injuries sustained – if any 
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Annex 1 – COVID -19 Additional Information for KJAR behaviour policy 
1. Context 

This annex will be active from 7th September 2020 and will be reviewed by King James Academy on an ongoing 
basis. The information contained within this Annex supersedes any conflicting information that exists in the current 
behaviour policy until the point where the Academy, in conjunction with the Trust, choose to revert to the original 
policy. 

2. Behaviour 
On arrival to the Academy pupils will be briefed on specific expectations regarding behaviour. These revisions are 
in line with government guidance that reflect the new protective measures that have been introduced. These new 
rules and routines have been introduced to ensure safety for all. 
 
Rules and Expectations 
As always, we expect pupils to follow reasonable instructions from staff in school. This is particularly important at 
this time as not doing so could compromise the safety of them and others. Therefore, in addition to the current 
behaviour policy expectations the following rules will apply: 
 

● Observe social distancing. Pupils are always expected to try to keep their distance from others. 
Exceptions to this include young children and children with special educational needs who may not be able 
to understand the need for social distancing and may also seek close interaction with their peers or adults 
to provide reassurance at a period of disruption to their routines - please refer to section 4 that addresses 
reasonable adjustments. 

● Observe good personal hygiene. Pupils must wash hands thoroughly more often than usual as 
instructed by a member of staff. Pupils must also ensure that they manage their respiratory hygiene 
effectively. This includes sneezing and coughing, and pupils must ‘catch it, bin it and kill it’. Spitting is not 
allowed on the Academy grounds and will be sanctioned more seriously than it ordinarily would. 

● Pupils must only interact with others in their learning group. Pupils must remain in their learning 
group and must not mix with others whilst in the Academy. 

● One way systems around the school building. Pupils will be expected to follow guidelines and markings 
(with adult direction) to move around the school building. For example, a one-way circulation, or divider 
down the middle of a corridor to keep groups apart as they move through the school. 

3. Consequence and Rewards 
The use of House points as the primary reward for behaviour will continue.  
Consequences continue to include negative points, and the removal of students from lessons. There will continue 
to be a member of staff ‘on call’ each hour to assist with behaviour management issues.  
 
Pupils who are unable to adhere to the rules and expectations (and in doing so compromise the safety and 
wellbeing of themselves and others) could be subject to an exclusion, and persistent breaches may result in a 
permanent exclusion. 
 
4. Reasonable adjustments 
Reasonable adjustments will be considered in the implementation of these new rules and expectations. Some 
children will return to school having been exposed to a range of adversity including bereavement and long-term 
anxiety. This may lead to an increase in social, emotional and mental health (SEMH) concerns. Additionally, where 
children have special educational needs and disabilities (SEND), their provision may have been disrupted during 
partial school closure and there may be an impact on their behaviour.  
 
The SEN and pastoral teams will work together to ensure that reasonable adjustments are in place on a case by 
case basis. 
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Annex 2 – COVID -19 Code of Conduct 
 
Every member of the KJAR community has a part to play in our safe return to school and must do all they can to 
respect those around them.  
 
The following guidance is crucial in achieving a safe and happy environment when we return to school: 
 

● Good manners, courtesy and common sense must be displayed at all times 
● Pupils must remain within their year group bubbles wherever possible 
● Social distancing must be maintained when moving around the school, inside and outside 
● Both students and staff have the right to wear face coverings without comment from others 
● One-way systems around school must be observed at all times of the day 
● Pupils must remember that staff are required to social distance from each other and from pupils. Nothing 

must be done to compromise this 
● Good hygiene habits must be maintained throughout the day. Hand washing and sanitising must take 

place at every opportunity 
● COVID-related bullying will be treated in line with our anti-bullying policy 
● Pupils ignoring advice and guidance on moving around the school (one-way systems, entry and exit to 

buildings), compromising social distancing or the integrity of their year group bubble could be subject to an 
exclusion 
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